Farewell to

The History Teacher

Heather Sharp, Lecturer, University of Southern Queensland

As we approach the publication of the final edition of The History Teacher, 1 thought it timely to
reflect on past editions and track the development of the journal from the Newsletter of the
Queensland History Teachers’ Association (1963-1971) to the Queensland History Teachers Bulletin
(1972-1980) to The History Teacher (1981-2007).

The QHTA has already published the first annual journal, QHistory, with a trial edition distributed to
members in December 2006 and with positive feedback received from members, an annual edition
will be continued, to be released towards the end of each year—just in time for summer reading!

The newsletters, bulletins and journals of the Queensland History Teachers’ Association have always
sought to inform members of current issues facing history teachers, assist with curriculum advice and
materials and offer a way to create a community of history teachers in Queensland. As increasing
media and government criticisms are lodged at teachers, and specifically history teachers in a lot of
cases, a voice for history teachers continues to be an important role the QHTA seeks to play.

Due to the large volumes of interesting information available, it has been decided that this article will
take a snapshot of the first twenty years of the QHTA, 1963-1983. Keep a lookout for the QHTA
publications from 1984 onwards in a future article!

This article, rather than seeking to offer a commentary on past editions of The History Teacher and
the publications which preceded it, will instead replicate sections of past articles, which may be of
interest to members. Just as in 2006 we were faced with controversy surrounding the teaching of
history in schools; we can see echoes of the same debate from previous years.

Common phrases seem to appear throughout the over 40 years of publication history. Phrases used to
describe the teaching and learning of teaching can be found to be worded along the lines of “teaching
history this year will be a challenge...” and “decreasing students studying the subject...”. It seems the
old cliché remains firmly in place; that whilst so much has changed so much still stays the same!

So, from the silent corridors of the UQ SS&H library where all QHTA publications are catalogued
and housed, enjoy the reflections of past editions!

1964

We begin our look back with the earliest available edition of the Newsletter of the Queensland History
Teachers’ Association published in February, 1964.

HISTORY TEACHIHNG, 1964

Hembars of the History Teachers' Association are avarc of the challenge facing
istory teachers in 1964, New courses, new books and new teachers all pose special probless for the
teaching of history, TheHistory Teachers? Association will endeavour to assist members during the
Aoplenentation of the new courses and will bring news of now books appropriate to the courses o
seabers as they are published, Huch remalns to be done in the provision of inservise training for
teathars who are without adequate academic qualifications in history,

Source 1: Editorial. (February, 1964). Newsletter of The Queensland History Teachers’ Association
Vol. II, No. 1,p. 1.
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The Junior Examiner’s Report was included in the June 1964 edition of the newsletter. Mr J. Sparkes
had addressed a meeting of the QHTA and a summary of the content was then included in the
newsletter. Here, Mr J. Sparkes describes issues related to marking exams and student effort. He also
advises teachers on how to best prepare students for the exams. Poor literacy was used as an example
of students not doing well, an issue that is still topical today!

Source 2: Junior Examiner’s Report. (June, 1964). Newsletter of Ti he Queensland History Teachers’
Association Vol. II, No. 3, p. 1.

1965

The Editorial for June 1965 starts by painting the teaching of history in a very positive light with
comments such as “...increasingly common to hear remarks made by well informed people
that...there has been a significant improvement in the standard of history teaching in our schools.”
However, towards the conclusion of the editorial, the sentiments of the editor take on a different
perspective and a negative picture is painted of teachers without academic qualifications in history,
teaching the subject and the scarceness of the subject after grade eight being available for students to
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choose. Debates surrounding the implementation of SOSE in recent years seem to have a lot in
common with this editorial.

It is b“ezmiug 1?Lr6181ﬂgLV common. to hear remarks made by well informed
pegple that over thi . last few vesrs there-has been a significent improvement in
‘the stendard of history teaching in out: schools. Many factors contribute to
rising standards. Manpy more Feachers of history have made o recent study of their
subjeect a® thé Unlva sity than was the cast in ea arliex years. Indeed among the h
wraluet; students who complete the Dips Eds course it is common to find that eac
student has studied at lézsi three voits of history ond oftén more, including -
Politicsl Science. - Austrolian ﬁlﬁtgly, uSlaﬁ.Hlsturj and American History are
wi&clv‘studicﬂ Schocl textbooks dnd works of reference have increased in ?imbéf
and quality. Pap v Backsy thnpx aripginals ot re-prings; arg chaap anadchellczf‘
ing. Decuments are available in varicus forms, iﬁ%ludln” facsimiles and colle f
ions in book form, to frowlde studentq with the stimuiug of the euthentlc‘rccor ‘

"ihu catalogue of dcvciopment is-not camplete, even whenhth; above
achlavcmcnts are 1listed. Unfortunately far too many LCuCerSW?I éi ?fyhigzng .
“yithout adequate academic quali fications, too many classes wr;\st%ﬁ ghzig pam
the  snelpexthook; too few schogls have history tooms and: too an&b“rny 5 gard
themselves as history specialists. “Iacthis 1ast reﬁ?ru the non ZDYZ atkzgasg
séHogle arg much hetter off as it is conmon to find in tncs; «;DOQUb 2 reaulagly.
soma teéachers. Who are rcg&sueﬂ a8 hl;tor{ltezeneresa?i thZL iliht, 1t e
history is o subject taken by-ail. s udent srd :
v;iiiigiq?nuly dl?fluult fsi studcaﬁs o canilnse Zjvsiefymzzngzztzi tZichQZ§
towa Lﬂb_*he Senior class. Thesu JGCt could be : & it f£qn ek
Csuceess if the structure of CuurSCS‘O :ed 1nciudca history . O st t DL: Sl ]
»ﬁltcrneleu to a key maﬁrlculatlon subjects Ovar the years the State Depa i .
: s praineds meny teachers-of hlstory, who. rarely get an oppor 3
ii gszihiii Eubjcct for wnlzh “they received: SPLCI&L trelnlag. izi5d§zii;za§an o
only be described as a waste Of‘?LbllC funds, short- sighted, ih 5 it
of history, and urub‘biy et ;othe?'subjects taught w1thaut tulb;tL s th¢
L af-deademic preparatxmn.i Ii vxaw of the. leabllltles, 1t 8 -3 g» ¥

,te&churs af hlstury that so much 1s chigved. '

Source 3: Edltorlal (June 1965). Queensiand Hlstory T eachers Assoczatton Newsletter Vol III No;
3,p.2.

1971

The editorial for the first newsletter in 1971 is directed at a call for teachers to submit examples of

classroom practice to the newsletter for publication. This call is still one that the QHTA makes
;egularly to teachers of history and SOSE in Queensland.

Source 4: Editorial. (February, 1971). Queer'z;vlahdHistmy Teachers’ Association Newslet'terﬁVol. X,
No. 1,p. 1.
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The March 1971 edition of the newsletter was written under the theme The teaching of History in the
Post-Radford Era and lists issues associated with the implementation of the new syllabuses. Some of
the criticisms of history teaching addressed in the contributions of 1971 have remarkably similar
echoes to recent debates in the history and cultural wars which have impacted significantly on the
teaching of history in the past few years. Issues associated with the transition from external based
exams to internal exams and moderation continued to be brought up in other editions of the
newsletter, making it an issue that was very important to teachers at the time.
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Source 5: Cowie, H.R. (Russell) (March 1971). ‘History Teachers’ Forum: The Teaching of History
in the post-Radford Era’. Queensland History Teachers’ Association Newsletter Vol IX, No 2 pp. 9-
10

Source 6: Logue, W.P. (March 1971). ‘History Teachers’ Forum: History in the Post-Radford Era’.
Queensland History Teachers’ Association Newsletter Vol IX, No 2 pp. 17-18

1972

Sister M. Joan contributed to The History Teachers’ Forum in the February 1972 edition of
Queensland History Teachers’ Bulletin with an opinion piece on the then-current generation of
teenagers and how to teach effectively. Reading her first paragraphs many teachers may still feel this
way about their students by replacing words such as “transistor” and “television” with “Ipod” and

“Playstation”.

#e are educating 3 mags media generation - Leovagsrs who et
thelr morning cornflakes to the bBlave of o traneistor, digest
thelr midday hamburger and tha latest releaan in the record world
with egual velish, and 3% Teh tdme view televigion wiih the same
atite sz they show for thelr éurry snd rxﬁm Bow food ouy

wdprn approzeh Lo tepching and planoiag in & asdueaticaal fiald
sater oy the needs of oar students - mass podis prodicts?

tmr‘rﬁ el t»:x lmrn ig oan t‘“m‘h’*ﬁt:ﬁa} p@wi mi sur ausi;mali&:; -."s,; fzf lif&,

Source 7: Sister Joan, M. (February 1972). ‘The History Teachers’ Forum’ Queensland History
Teachers Bulletin: Newsletter of the QHTA Vol X, No. 1 pp. 7-8

1974

The July 1974 edition of the Queensland History Teachers Bulletin saw criticism lodged at the
Radford System in an article written by G.D. Story. He writes his article, Teacher Criticism of the
Implementation of the Radford System, from the perspective of his experiences with the then-newly
implemented Radford system and the moderation meetings.

Some criticioma bosed on deacher experience dnder the present implomgntation
of the Rogferd Syaten.

The stated sin of the Redfosd Hepord was to libegelim the clapa-zotm situsbion
and oo enrich Zesvndng by reieosing both tsacher and gtudent from the incobus

of the snd-ofeyese exiernal exmination.

In practica, the aim has not besn reslised. The writer shazes, with guite 3
Large consensug of humsnitiss teschers the following opindons of the :meac?z
the prosort dmplensotation an the slass-room situstion.

T have had Tirst hand experierce of an invidious competition between teacher
for sesults, ot modersbion mestings whusts the allobid $ime is quite insdoguete
for the puzpoog of thc morbing; and even schools corsy such competition islo
their peting procedu Surh mestings ave g ridiculous bimeewssting fapce
whideh fokes up wose %.um:h:mg; time in an plroady reduced somester; they
dindndish the diendty ond professicnalisw of the teavher, snd vitiste the
learning experignse onjoyment of bis pupils.

Source 8. Story, G.D. (July 1974). ‘Teacher Criticism of the Implementation of the Radford System’
Queensland History Teachers Bulletin: Newsletter of the QHTA Vol XII No. 2 pp. 37-38

1977

Errol McDonald, History Subject Master at Mt Gravatt High School writes of the benefits of project

work in history classrooms, including the teacher needing to accept the “...problem...that a class at

work on individual or group projects, is noisier and more mobile that a class...in strictly disciplined

conditions.” This article is one of many since the establishment of QHTA which provides useful .
information to history teachers from the perspectives of fellow colleagues.

14 The History Teacher
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Source 9: McDonald, E. (June 1977). ‘Project Work in History’ QHTA Bulletin Vol 15 no 1 pp. 7-8

Long-standing executive—and founding—member of QHTA and editor of the Newsletter for many
years, Russell Cowie was a regular contributor to QHTA publications. Now retired, he still has an
interest in the Association, not only by being a Patron, but also through attending events of the
QHTA, like Annual General Meetings. In the December 1977 edition of the QHTA Bulletin, Cowie’s
address to the National Conference of the History Teachers’ Association Conference is published.
Titled, History in Schools— The Wisdom of the Ages’ or a Response to the Needs of Society today?

Cowie discusses the place of history teaching in schools.
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Source 10: Cowie, H.R. (December 1977). ‘History in Schools ‘The Wisdom of the Ages’ora
Response to the Needs of Society today?” QHTA Bulletin Vol 15 no 4 pp. 2-15

1980
With “history wars” and “culture wars” being common expressions in the past few years, we can see

the emergence of this term as far back as 1980, when Stephen Paul, History Subject Master at Kelvin
Grove SHS wrote an article First Shot in the History War in response to a decline in the number of
students studying history—Can we hear a similar theme in today’s history classrooms?

e the

Source 11: Paul, S. (March 1980). ‘First Shots in the History War’ QHTA Bulletin Vol 17 no 4 pp10-
17

1981
Editor, Debbie Henderson, includes an excerpt from The Sunday Times in the March 1981 edition of

The History Teacher. Discussing the education outputs of students studying in sweltering conditions
is still an issue that is debated in Queensland, especially at the start of each school years with the call
for air-conditioned classrooms often made by parent groups.
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1982
Concerned with the amount of work that teachers must complete as part of their duties, The History
Teacher addresses this in the November 1982 edition under an article titled Burnout.
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Source 12: Henderson, D. (Ed.). (March 1981). ‘Learning by degrees’ The History Teacher Vol 18 no
4pp.3

Brian Hoepper’s President Report in the April 1981 edition of The History Teacher provides
members with information about the issues and concerns of the implementation of ROSBA.

comparative

Source 14: ‘Burnout’ (November 1982). The History Teacher Vol 20 no 3 pp. 5

1983

Ian Gray and Greg Logan write an article, Where Weve Been, mapping the teaching of local history
in Queensland schools in the March 1983 edition of The History Teacher. As in so many articles
published during this time, the issue of ROSBA is again raised.
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Source 13: Hoepper, B. (April 1981). ‘President’s Report’ The History Teacher Vol 19 no 1 pp. 8-9
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Source 15: Gray, 1. & Logan, G. (March 1983). “Where We’ve Been: A Brief Look at the History of
Local History Teaching in Queensland’ The History Teacher Vol 20 no 4 pp. 15-16

1984

The perennial problems that beginning teachers experience is detailed in a soul-baring article written
by Pat Danaher titled That First Year: Confessions of a First Year Secondary History Teacher in the
April 1983 edition of The History Teacher. Teaching at Barcaldine State School Pat describes his
experiences teaching a Year 9 History class.
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History Teacher’ The History Teacher Vol 21 no 1 pp. 18-22
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History as Truth?

A Doorway into the Future?

Ian Gray, Director of Teaching and Learning, Somerville House

‘How can we go forward if we don’t know which
way we’re facing?’ I think John Lennon coined that
question. History teachers like it and also others such
as, “How can we understand the future if we can’t
understand the past?’ Historical study is often seen as
a doorway to the future. So what happens if students
start closing the door?

Does it ever happen that you’ve just communicated
something that you at least take to be something of
substance and the student replies:

“That’s just your opinion though, isn’t it, Miss?”

OK teaching in a single sex school I don’t usually
get the ‘Miss’ part but when students first encounter
History many do often assume that it is all subjective.
Sometimes the smart ones may say, ‘History is written
by the victors’. Do you get this sort of response when
teaching Mathematics? Physical Education? Art? Oh
yes! I imagine in Art it may occasionally happen. In
English too but maybe less so in the Junior School
where what teachers say is perhaps taken as ‘True’.

We SOSE and History teachers sometimes hear

these voices. “There’s no objective reality or even

standards,” they say, often by implication. It’s all the

fault of the History Wars. They’ve created a lot of

doubting Thomasina’s. These are the wars involving

questions like:

« why are we teaching gloom and doom black-
armband History?

* was Australia invaded or settled ?

» does objective historical truth really exist?

For those of you who’ve missed it, the History Wars
have been raging for a few years and for some people
History is no longer a doorway to the future, because,
well, it’s all made up anyway. It’s a doorway to fairy-
floss land. It’s all just a nice story. For others the History
doorway remains rectangular and solid with glimpses
of insights into the future sometimes quite clear.

The fairy-floss, ‘there-is-no truth’ doorway is often
associated with a philosophy called post-modernism.

It used to have a little meaning but has come to
mean almost anything. It can mean after modernism
(subsuming and extending tendencies already presentin

modernism); contra modernism (subverting, resisting,
opposing, features of modernism); equivalent to “late
capitalism” (post-industrial, multi- and trans-national
capitalism) or lots more, I suspect.

Writers like Lyotard said post-modernism is a
‘condition’ where ideas like progress and civilization
disappear. They provide a doorway that is a little fuzzy
around the edges and difficult to progress towards. This
condition could create an interesting state of mind, but
I find it too presumptuous. It’s a philosophy that rejects
‘progress’ because it sees progress as associated with
evils like economic growth. Not that there’s anything
inherently wrong with economic growth, but what about
progress as a movement towards deeper understanding
of ourselves and others and God? What’s wrong with
that?

When post-mods promote the concept of
‘discontinuous change’ 1 get cranky. This is the
idea that the present is so different from the past it
is not connected to it. Yeh, right !! Tell that to an
80 year old. Ludicrous it may be, but try googling
‘discontinuous change’ and you’ll score thousands
of instant hits. Some see post-modernism and such
concepts as providing a critical perspective. On the
contrary, I think that from the early 1990s until now,
it has become the dominant, conservative philosophy
— especially in universities. I see it as the hegemonic
paradigm that permits no other way of viewing the
universe — a very fuzzy doorway indeed.

Some historians suggest everything is relative and that
there is no knowable, objective truth. If so, this would
mean no empirical evidence and that historians could
never aspire to separate themselves from their work
and think objectively. It would make distinguishing
standards in student’s work very difficult. But hang
on, didn’t the first real historian, Thucydides, try to
distance himself from his own political system and
write a work that examined critically what happened
to Greece in the Peloponnesian Wars? Didn’t he
explain his own side’s virtues but also its mistakes?
Didn’t Thucydides and, not to mention Leonardo Da
Vinci and John Stuart Mill, try to step outside their
own conditioning? Didn’t they define History as the
pursuit of truth about the past and isn’t that definition
worth pursuing?
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